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studies of black Er^glish-speaki^H^^hilci^en's aural comprehension 
of standard Erlglish have indicated that many black English-apeakij^g 
children develop the ability to understand black English to spl^e 
degree (Barritt, 1972; Bierly and Bean, 1972;^Goodinan^^ 19'^2^ 
Levy and 'Cook, 1973; Sims, 1^72; Torrey, 1969; Troike'^/^^72; 
Weener, 1969). Research@^s have found an inverse relationship be- ^ 
tween age and percentage of nonstandard features used by blaclc, lower- 
SES children (Light, 1971; O'Neill, 1972). Tfiis occurrence, called 
age-grading, has been describeci by several researchers (Dillard, 1972; 
Loban, 1966; Stewart, 1964). Age-grading refers to language vari^- 
tion in\^erms of the age of the speaker. It is believed tp be a 
very important sociolingiilstic factor ii^ the dialect of black 
phildren (Dillard, 1972). In areas where black fexglish comes in con- 
ta«t with standard English, age-grading t6nds in the direction of 
standa;rd English most of the time., O'Neill (1972) has suggested that 
the school experience tends to reduce the amount of nonstandsurd dia- 
lect interference. 'However, -by the time this dialect interference 

, -■ ... ^ • . • 

is reduced, the child may tiave lost much valuable time in academic' 

^learriing. ^ . ^ - . 

^-1^ order to' avoid this loss of valuable time in acadenic'^eam- 
ing, numerous techniques have been suggested for minimizing the^X 
interference of black English on reading ins-^ruction. ^^Interference 

vis the tendency olf individuals learning a new dialq^ to impose the 
so\jnds and structures of their ^primary dialect on the unfamiliar 
sounds and stinictures they are trying to master. These edjicationaF 
dSlutions include dialect-based readers and translti6ir>terts, . 
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\ Age-Grading 2 

neutralization of dialect differences, dialect rendering of extant 
'materials, and language experience acti^ties. 

At present, there is virtually empirical evidence of the 
success of any of theife educational techniques^ Furthermore, those 
researchers who believe th^tJla'ck English- shaking children are 
suffering from dialect in-^erlHerence because of systematic difference 
between black English ana standard English'^do ndt agree on when ' 
dialect interference is sufficiently reduced so that the use of 
standard English reading materials no longer creates a problem for 
black English-speaking children. 

The purpose of this study is to determine whether -the discre- 
pancy among performance on standard Eng: ' 3h, black English standard 
orthography, and black English nonstandard crthography reading taslcs 
varies with grade level. It is hypothesized that: (l) the corre- 
.lations among scores on the standard English, jDlack Eriglislj standard 
ortHo^Siphy and black English nonstandard orthography forms of the 
oY^l r^d^ng and oral reading comprehension tasks are significantly ' 
higher at the fifth grade level than at the tliird grad^., level; (z) 
there ''is no significant difference between thdP correlaiMlif':^^ 
scores on the standstrd English and black English forms of 'the' 
listening comprehension task at the fi^h grade: level and'at the*^ ' 

third grade level. ' " ■ . 

■ {" . . ■ * 

^Subjects were 180 randomly selected black, -inner-city, third J 

and fifth graders in a large- nortbeast-em urban ^ea.. All subjects - 

were administered listening comprehension tasks, eqtilvalent form&^ 

. in stan^iard Ehglish and black English, and oral reading and oral 
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' reading cpnrprehension tasks, equivalent 'tasks In standard English, 
black Eriglish standard orthotrraphy, and black English nonstandard ortho- 
graphy. Examples of these tasks arQ shown in Table 1. Passages and 
questions were translated into black English by a black person who speaks 
bo.th dialects eind is familiar with the inner, city culture. 

. INSERT TABLE 1 ABOUT -HERE 'y 

Listening comprehension was measured by having each subject listen to 

the passages and questions on audio , tape. The/audio tapes were prepared 

by a black f emele* who speaks standard English and black English. All 

rissponses were recorded "on audio tape and later transcribed. Oral 

... ' * * ' * 

reading was measured by having each subject read passages from the 

«■ » 
three dialect forms of the oral reading "task. On the black English 

standard orthography form of the oral reading task the words were 
written in standard English Tbrthography .while on the black English 
nonstandard orthpgraphy form the words were written the way -they are^ 
pronounced by a speal^er of black English. All oral reading was recorded 
on audio tape and later transcribed. Oral reading comprehension. was 
measured by the questions which accoraj^ny the oral reading passages. 
Each set of questions, was presented immediately following the oral 
reading of the corresponding passage. Question^* were presented and re- 
sponses recorded as they were for the listening comprehension task. 
Order of presentation of the reading tasks was counterbalanced across 
dialect forms. 
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Pearson product -moment correlations and Z tests were used to test 
the hypotheses. The correlations between the dialect forms of the 
listening comprehension, oral reading, and oral reading comprehension 
tasks were calculated for each grade \evel. The differences between 
each pair of correlation coefficients, i.e., the correlation coeffi- 
cients at the third gradd level eind at the fifth grade level, were 
tested for significance using the Z test. Since the distribution of 
correlation coefficients is not symmetric, the Z transformation was 
used to normalize the distribution. The signif icetnce of ^he difference 
between each paipjof correlation coefficients was then tested by the 
Z test (Snedecor & CochrEin, 1967-^. Decisions were made at the #05 
level of significance. The correlation coefficients and Z ,values for 
each pair of correlation coefficients at each grade level are shown in 
Table 2 ' 

INSERT TABLE 2 ABOUT HERE 

Hypothesis one was not supported by the data. No 
significant differences were found between the correlatinn coefficiei?ts 
between scores on the standard English and black English standard 
orthography forms and between scores on the black English standard 
orthography and black English nonstandard. orthography forms of the . 
oral reading and oral reading comprehension tasks at the different 
grade level The author sugjgests that these, findings resulted because 

of the strangeness of the^ nonstandard orthography to both grade levels. 

• • ' ■ . " -« 

Since only standard English instructional materials are used in the* 

ti . * ' • • ■ 

schools from which subjects wefe selected for participation in this 

•. e , . \ ' 

study, it can be assumed that the nonstaiidard orthography was; strange 
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to subjects at both grade levels. The correlation coefficients bejt^ween 
scpres on the standard English and black English standard, orthography, 
forms of the oral', reading and oral reading comprehension tasks were 
.found to be significantly higher at the third grade level than at the* 
fifth grade level. An examination of tl^ standard English and black 
English standard orthography forms of the oral reading sand oral reading" 
comprehension tasks suggests that, the effect of age-fading may have ' 
been masked by the fact that there were more syntactidal differences 
between the standard English and black English standard orthography/ 
forms pf the oral reading and oral reading comprehension tasks present 
in the more advanced p^issages and questions than in the lower level 
passages ancj questions. The author suggests that the relatively fewer 
differences between thQ standard English and black English standard 
orthography forms of the oral reading and oral reading comprehension 

tasks at the lower levels may account folpthe significantly higher i . 

• 1 
correlation coefficients at the third grade level I than at the fifth 

grade level. At the higher levels of the oral reading and oral reading 

^comprehension tasks, where tl^ere are more differences between the 

standard English and black ^glish standard orthography forms, there is 

more opportunity for differences between performance on these two^ 

forms of the oral reading and oral read^f^g comprehension tasks to emerge. 



Hypothesis two was supported by t] 



e data. No signj^fficant differ- 



einces were found between the cOrrg^t?i6n -jcoefflcients -between scores 
on_the standard English and black English forms of the listening com- 
prehension task at the different 'grade levels. The resxilts seem 
indicate that the thii'd and fifth grade' subjects used in this study 
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may be aurally bidialectal and the degree to which they are aurally 
bldialectal did not change significantly with grade level. 

.Some implicatLons of this study may be drawn for teachers. First, 
black English-speaking children who do not exhibit interfer«ni;e from 
their primary dialect when confronted with beginning reading materials 
written i;n standard English may exhibit interference once the materials 
, become more difficult and more syntactical differences between standard 
English and black English emerge. Second, the degree to which black 
English-speaking children are aurally bidialectal at grade three will 
, probably not increase significantly over the next two years. 

This study by no n^ans settles the issue of when dialect inters 
ference is ^o longer a problem for black English-speaking children 
learning to read standard English. This study dealt solely. with- subjects 
who had already been exposed to rejading instruction. Furthermore, 
the subjecta in this study had probably never been e^osed to black 
English reading matei'ials prior ,to their participation in, this study. • 
. Finally, comprehension was limited solely to factual comprehension; no 
Inferences should be made to other more difficult types of comprehension 
tasks (e.g. critical and- inferential corOprehension). 




Age-Grading 7 

Roferencea 

Abrahams, Roger D. "The Advantages of Black English," I^nguape, Society 
and Education: A P^-oflle of Black English , Ed. Johanna S. 
DeStefano. Belmont, California, 1973. 
Barafz, Joan C. "Teaching Reading In an Urban Negro School System," 
Teaching Black Children to Read , Eds. Joan C. B&ratz and Roger 
W. Shay. Washington, D.C. 1969. 
Baratz, Joan C. - "Shoi|ld Black Children Learn White Dialect?",- ASHA, 

. XII (September 1970), ^15-417. 
Barrltt, Loren S. "Should the School Try to Change the Non-standard 

Speech of Children?", The Second and Third Llncdlnland Conferences 
on Dlalectogy , Eds. Jerry Griffith & L. E. Miner. ' University, 
Alabama, 1972. * ) 

Bierly, M. & Bean, J. "The Effect of Mode of Presentation* on the 

Linguistic Comprehension of Children from Different Ethnic Groups", 
- Paper presented at 'the annual meeting of AERA, Chicago, ApriJ., 1972. 
Dlllard, Joey L. Black English: Its His-^ry and Usage in the 

^ United States . New York, 1972. *^ 
Douglass, M.' P. "The Development of Teaching Materials for Cultural 
Pluralism: The' Problem of Literacy", Cultural Pluralism in 



Education: A Mandate for Change , Eds. iWadelon D. Stent, Wll^>tam 
R. Harard, and Harry N. Rivlln. New York, 1973. 
Fasold, Ralph W. "What Can an English Teacher Do About Nonstandard 

Dialect?" Thfe English Record , XXI (April 1971), 82-91. 
ligurel,, J, Allen. "Lahguage Patterns of the Disadvantaged Beginning 
' Reader," Reading and Realism , Ed. J. Allen Figurel. Newark, 
Delaware, 1969. \^ . • 



AsW-Gr«dlng .8 

Goodman, Kenneth f,. "Dlaloot Bnrrier.'? to Reading Comprehonnl on, 

Elementnry F.n>TH«h , XLTI (Dec. 1965), 853-860. 
Goodman, Kenneth S. "Who Gave Us the Right", The En^rltsh Record . 

XXI (April 1971), 91-95. 
Houston, Suaon H. "Black English", Paycholofry Today . VI (10), March 

1973), 45-48. * , ■ 

Johnson, Kenneth R. "The Influence of Nonstandard Negrd' Dihlec't on 

Reading Achievement", The English Record , XXI (April 1971), 

148-155. 

^Levy, Betty B. & Co6k, Harold. "Dialect Prdficiency and Auditory 

comprehension in Standard and Black Nonstandard English, Journal- 
of Speech and Hearing Research, XVI (Dec. 1973), 642-649. 
Light, Richard L, "Some Observations Concerning Black Children's 

Conversations," The English Record. XXI (April 1971), 155-167. 
Loban, Walter. Problems in Oral English. Champaign, Illiaois, 1966. 
Lob an, Walter. "Teaching Children Who Speak Social Class Dialects", 

Elementary English, XLV (May 1968), 592-599; 618. 
O'Neill, G. J. "NNE .Grammatical Items in the Speech of Negro Elementary" 

School Children as Correlates of Age, Grade, and Social Status", 

Unpublished Doctoral Dissertation, University of Southern California, 

1972. 

" ■ • . • ■ >■ 

Shuy, Roger W. "A Linguistic Background for Developing Beginning 

Read^ Materials for Black Children", Teaching Slack Children to 

Read, Eds. Joan C. 'I^aratz and Roger W.^, Shuy. Washington, D.C., 1969. 

"Shuy, Roger W. "Language Variation ai|l Literacy", Readings Goals 

for the Di sadvantaged. ^ <g". . J. A. Flgurel, Newark, Delaware, 1970. 




• > 

T* - 



10 



Age-Grading 9 

Slitui, Fludlne. "A Pnychol Ingulntlo Deiicrlptlon of Mlncuen 

Oonerated by r,ele?ct(Kl Youdr Headers During the Ural Heading of 
Task Material In Black Dialect and Standard, Engl I ah^», Unpubllahea 
Doctoral DKsjertatlon, Wayrje State University, 1972. 
Snedecor, George W. 4 Cochrfin, William G. Statlr^tlcal Methods, 6th^ 

Ed. Ames, Iowa, 1967. i - 

Stewart, William A. '^Urban Negro Speech: SoclQllngul£3tlc Factors 
Affecting English Teaching", Social Dlalect.s and Lanir^ufige 
Learning, Ed. Roger W. Shuy. Champaign, Ullilois, 1964. 
Stewart, William' A.' "On the Use of Negrb Dialect in 'the Teaching 

of Reading", Teatzfaing Black Children to Read , Eds. Joan C. Baratz 
and Roger W. Shuy.^ Washington, D.- C. i^69. 
Torrey, Jane W. "Teaching Standard Englisl^» Speakers of Other 

Dialects", Paper presented at the meeting of the Second international 
Congress of Applied Linguistics, 1969. 
Troike, Rudolph C. "Receptive Bidialectism: Implications for Second- 
Dialect Teaching", Language and^Cultural Diversity in American 
Education , Eds. Roger D. Abrahams & Rudolph C. Troike. Englewood 
Cliffs, New Jersey, 1972. V 
Weener, Paxil D. "Social Dialect Differences and the Recall of Verbal 
Messages," Journal of Educational Psychology , LX (June 1969), 
194-199.' ^ 



11 



Table 1 



Dialect 



i 



Tistenlng 



STANDARD 
^KGLISH 



.on 



''eric 




^ Exanples of Reading Taska 



■T 



ji^radg' Orie 



"One da^,«^as going tO' school 
I stopped to see the puppies. This 
one cllinbed out of the box. He 
climbed into my schoollag. I went 

to school"; 




1. lio Stopped to see- the puppies? 

2. Where was he going when he 
stopped to si|e,them? . 

3. What did, the pup{)y climb into? 
i. What did Jimiiiy,;4qj^^^^^ tlie 

puppy climbed into the bag? 



If your pet is a cat, give her 
some fish now and then, and a little 
raeatVon the- days when she doesn't 
^aife f^ji^'^ookedi^ 
gool fof her,, if eat. . 
them. Give your cat' some^greeii " 
food if whe can't |et out of doors 
to find it for herself, Kitty 

0 

likes lots of milk, too, of. • - 
coui'se. And catnip is good for ' 
h^r. 



1. What three things are you^ 
' t^d to"- feed your cat? 

2. What days should you give 
her cooked vegetables? > 

3. When should you give your cat 
green food? 

4; What does Kitty like a lot? 



► 

OQ 
0 

I ■ 
0 
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Table 1 
(continued) 



Reading T^sk 



Dialect 



Grade One 



Grade Three 



/ 



BLACK EN^Ll/SH 




Ustenlng Conpi^henslon 



ERIC 



I'g in school. Eve^one was 
very still. I heard a puppy go 
Bow-iwowl I looked in my 
school bagl - ^ 



1. Where's, Jimny? 

2. Ihe room, quiet, .or noisy? 

3. IWio Jimny hear? , 
li. What Jiw'find? 



' If your pet is" a dog, feed him 
well, but not too well. Give him 
one good'ieal.a day, and two when 
it'i very cold. Feed him dog 
*biscuit,' or- else give hiin scraps 
of meat 'and' vegetables*! 
and brown bread from the taWe 
Bru'sh your dog, and give him a 
bath with soap now and then, arid 
he won't have fleas. ' 



cere/r 



/ 



1. What five foods you told to 
feed .-your dog? 

2. How many meals a day you ' 
told to give your dog in July? ' 

t Where you get most of the food 

for your dog? . " 
4. What reaso'n the aijthor'glve 

you for brushing and. bating' 

your dog? , , , 
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. Redding 'Tafik 



.Dialect 



STANDARD.^ 
:' ..ENGLISll 




Ustening 
Comprehension 



, ■ Table 1 " 
(continued) ' 



1 



Grade One 



■ Gridef Three 



A man wjs walking up, the 'street/ 
When he came to a yellow house, 
he stopped. A' little girl ran to 

a 

him. "Hello; Father," she said. 
"Do you have a- big surprise for m) 



Many people were busy all week on 
an enipty lot near the park. 
.Several boys' were cleaning it off. 
Seven of them picked, up old ' v, 
boards,' sticks, and dry branches. 



The girl laughed. "I ,am very po^:\^' Others cut the 'tall grass tad 



. carried it away.. Then all the . 
girls raked the ground and maile 
it smooth. • At last two men came 
and buil^ a strong fen(je. Then 
the chi^drfen had a safe play 
ground. ^ ', ' ■ 




1. Who was coming up \h% stteet?. 

2. Who ran to ii(eet the man? 

3. What was the ^rl hoping her 
father had for her? 

4. The surprise was for what kind 
of girl? 



1. What were the people in the 
story making? 

2 . Where were they Jjf(iing the' 



3. Who raked the ground and made 

it smooth? 
i^. What'^idld the men do to make 

the playground safe? 



t 

9 ■ 
I 

CI; 
H 

fit 

I 



I 



■ -Table r ' 
(continued! ' 



.Dialect 



Oral Reading 
and (^al Reading 
Conprehension 



BUCK 

ENGLIS^H 
jSTAN'DARD 
ORTHO-/ 
GRAPHY . . 



Grade One 

' ■ / J 

.This boy make a b6&t one^^day, 
"Where can I playVith It?, He 
ask.^ Daddy say, "Get in 'the car 
with ine.^ Mean' take it .with 
us." "Stop,»\ the boy ^ay when 
^ Ib seen some water. "Can I . 
play with it here?"- "Yea, "' 
Daddy s^, "Have fun". ■ 



Grade Three 



It wis pet day at the' fair. 
Children wa^ waiting for the 
animal parade to star^, they 
had trained their pets to do a 
lot of tricks. . There was a tall 
boy who have a goat that' make 
him get in trouble. It ki'cked 
and* tried hard to get away from 
him. When "it heard the band, ■ 
^ got quiet. Jfl the parade, it 
danced so good, it got a prize. 



.1 



'A 



1. 

2. What he going to do: with it?, 

3. WHat he seen when he was riding 
in the car? 

li. When he seen the water, what 
he ask hia Daddy to do? 



/ 



1. Ilhat kind of day was , it at 

' the fair?. ; . ' ' 

2. What di<i,tie children train 
; !heir pets to do? 

3. '^at animal got the boy in 
trouble? 

4. What did the goat do that 
. made it win a prize? 



I 
I 
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Dialtlct 



BLACK 
ENGLISH 
NOMSTANDAp 
ORTHOGRAPHY 



■ Table 1 
(continued) 

Grade One ' ^ 

A cat wanna fin her kittens. 
Her look in de house an all over 
de farm. But she ain't fin dem. 
Den a mowah cat 3een a girt. _ 
"Mew," her say. "Hep me fin le 
kittens." De girl was laffin • 
an she say, "Look, you kittens 
is comln to fin you." * 



Grade Three 

One day in de sunniah, twin ^ 
brovahs walk to de lake wid 
der uncle ta fish. Dey be 
slttln waitln fo some fish to 
bite. Den a boy got dls 
bite. He got so esdted, -daf, 
he drop de pole in de watah. 
De fish swii way wlf it fass, 
Den de pie disappear. ^' . 
' surprised boy look at his 
uridfe'an den he laffed. 



1. Illha^de cat lookln.for? 
.2.liialt'lookin? • , 
3. lho de cat tell fo hep?' 
ij. Iho come to fin de cat? 



L How del boys ,an' der , uncle ' 
git to de lake? ,■ 

2. Wha dey to whin dey was 

. waitln fo de hsh tablte? 

3. liha de boy 4o whin he got 
a bite , an got esdted?. 

(i. Ittiin de boy get surprised 
whin de pole was loss, wha 
■ he do? ' ' 



7' 



Table 2 



Correlation and t values 



.' Pcaraon product-mocont 
corrohtion botveen 



• Tiiini pndo Icv^lI 
. Correlation 



Tifrh ;!radfl lovftl 



coefficient 



s vnbe Correction 
coefficient 



' 8 value 

V 



.1 



• \ 



standard! English 

otal Sadinu 

■ ■ -and ' ■ . ■ .99 

Black En^liji standard 

'. ortho/;r3pliy oral roadlt^ , 
\ 

St.ii.d!ird Lni^lish 
oril rc;v.!inK • . ■ 

and .. .77 

Dkclj Kn^lish nonstandard , 
orv.'iOi:ri;pi:y oral reading 

• Bl^ck English standard ^' . . , 
orthography oral reading ^ 

. and" ' ■ 1 ,76 
BlacI: L-nglish no:iotandard * ^ 

■ orthoijraphy oral readijig . 

Standard English ohl rcadin;: 
^ ccTiprehension j I * 

• and .97 
• Black English standard 

ortho/traphy oral reading ■ 
. CDsprehension 



2.65 



1.01 



1.00 



2.15 



.^7 



,.C0 



.89 



2.11 



-3.53* 



1.10 



.43 



uo 



.68 



1.4t 



-4.90^ 



Tablit 2 -(continued). 

Corrections tnd 2 valuer . 

'1 







Trinl rp-id: i'f.'d 


Fifth \r?.i( 




• 


Poarso!\prod\2ct-noMnt • , 
correlation be^A'een- ' 


Corrchtion. '^zva^-us- 
cocrfici(!nt 


Coirolation 
cosfficieiit 

— '. 4 


J I v:lue 


Z 



/ 



standard Sni^lish o^l rcadinj^. 
coiaprehenaion. ^ ' J 



and 

Black tn^/Ush nonstar^dard 
ortho.iiraph/ oral ruadins 
' ccnpK^^iension ' 

Bkck Enjdich standard 
orLhosraphy oral readlhg 
cor.prch«:iiion ., 
. and , 

Black En.i^liah nonstandard 
orttio,:raphy oral reading 
ccjiprehcnalon 

Standard S.^]is\\ listening 
conp^phe'nsion 

, ' snd . 
Black ilngxxsh Hste)4ng 
coinprehsnsion 



.76 



>-p<.001 * 



.75 



.69 



/' 



1.x . .74 



-.97 .79 



.85 , .77 



.94 



1.07 



.92 



.65 



.49' 
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